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Look and Read
Dark Towers
A series provided by the BBC at the request of the School Broadcasting Council for the United Kingdom
For Juniors/First/Middle school children of 7 to about 9 years of age 
Tuesday 10.10-10.30 a.m. 
Friday 9.52- 10.12 a.m.
Teacher's notes written by Pat Farrington Series Producer Sue Weeks
Please note that from September 1983 all Schools broadcasts will be on BBC-2.
Dates of television broadcasts
1 Dark Towers in danger! ...20,23 September
2 The man in the picture
27,30 September
3 The old legend
4,7 October
4 The clue in the Book
Room
11,14 October
5
The Old Coach House 
18,21 October
Half term repeat 
25,28 October
6 The Tall Knight's Folly ....1,4 November
7 The Dark Tree 
8,11 November
8 Beware of the bird!
15,18 November
9 Who can help?
22,25 November
10 The last laugh
29 November, 2 December
Note: Dark Towers is published as a pupil's pamphlet
(price see Annual Programme document).
It is essential for satisfactory use of the broadcasts.
Future series
In Spring 1984, there will be a repeat of an earlier series, The Boy from Space. Dark Towers will be transmitted again in Autumn 1985, so keep the notes and pamphlets.
Programme links with radio
Look and Read programmes on radio provide resource material which can be tape-recorded to give children extra help with reading and listening skills. The programmes offer a reading of the story from the pupil's pamphlet at a pace suitable for children to follow the words in the pamphlet while listening. The reading songs are repeated in the programmes as indicated.
Dark Towers    10.45- 11.00 a.m. vhf
1 Readings of Chapters 1 and 2
20 September
2 Songs
27 September
3 Readings of Chapters 3 and 4
4 October
4 Readings of Chapters 5 and 6
11 October
5 Readings of Chapters 7 and 8
18 October
(repeated 25 October)
6
Reading of Chapters 9 and 10 
1 November
Please note that there will be no transmission of the radio programmes for The Boy from Space for Spring Term 1984.
Video recording
Schools may video record BBC programmes as described in the Annual Programme documents.

Contributors
Drama script and pamphlet   Andrew Davies 
Reading consultant   Mary Hoffman, M.A. 
Suggestions for follow-up work   Helen Ashraf, Pat God​frey, Sandy Guertin, Kathy Halpenny, Thelma Howland, Eileen Jolliffe, Jennifer Solomon, Julie Wallace. All these teachers use or have used Look and Read.
Acknowledgement is due to barry boxall for the photo​graph on the front cover and on pp.11 to 14, to hugh ribbans for the drawings, and to gordon snell for the lyrics in the programme notes.
Who is the series for?
Look and Read is for children from seven to about nine years of age who have some skill in word recognition, but are not yet fluent readers. The series aims to increase fluency and to provide practice in a variety of reading strategies. The series is not intended for non-readers, though they may be motivated by it.
The interest level of the story is less likely to be suitable for children in infant classes: for these children Words and Pictures is available for three terms in the school year. Look and Read has been used successfully by teachers of remedial readers in upper junior and lower secondary classes.
Whole class or remedial?
Look and Read works best with a group who have a reasonably similar reading ability. However, the series can be used successfully with the whole class if the follow-up work is varied to suit differences in reading ability.
Structure of the programmes
The dramatised story is intended to be an enjoyable and enriching feature in itself, as well as a basis for the teaching segments and a stimulus for oral, written and creative follow-up work. In this new series, each program​me (except the first) now begins with a recap section based on the previous episode, and ends with a new episode of the story. In the middle of the programme, there is a teaching segment which now takes examples from both the recap section and the new episode to illustrate various reading strategies. There is also reading practice of short passages from the relevant chapter in the pamphlet. Each programme contains reading songs to help children re​member a particular reading strategy or to help reinforce their phonic knowledge.
Pupil's pamphlet
The pupil's pamphlet provides the 'book of the film' written with a controlled vocabulary of just under 500 word types. We hope that knowledge of the story from watching the drama will help children to read the pam​phlet with greater fluency and pleasure. The pamphlet for Dark Towers follows the present movement in children's literature towards a more conversational style. One of the main advantages of this style is that, as children are more familiar with oral than written language patterns, they should have less difficulty in prediction.
The author, Andrew Davies, is both a children's author and a television scriptwriter. His book, Conrad's War (Blackie, 1978; Hippo Books 1980), won the 1978 Guardian Award for Children's Fiction and the 1980 Boston Globe Horn Book Award for Children's Fiction.
Teaching curriculum
To become fluent readers, children need to use flexible reading strategies in trying to gain the meaning of an unfamiliar word or phrase. In all Look and Read series, children are encouraged to use a range of reading strategies which draw on sight vocabulary, phonic skills, language patterns and conventions, the structure of words, context cues and comprehension. They are also encouraged to realize that if one strategy does not work, they should try another or try two or more together.
The major aim of the series is to promote reading for meaning, and the reading objectives are:
· To increase sight vocabulary, with emphasis on word
meaning.
· To reinforce phonic knowledge, ranging from initial
digraphs to vowel combinations, featuring both phonic
analysis and blending.
· To illustrate both the importance of oral language
patterns, and the conventions of written language.
· To illustrate some of the functions of word structure,
showing how word endings are added to a 'base' word
and how compound words are formed.
· To show how context cues can help in finding the
meaning of an unfamiliar word or phrase, through use
of anticipation and the reader's previous knowledge.
· To ask questions at different levels of comprehension so
that young readers gain a deeper understanding of the
text through, for example, looking at the motivation of
the characters and predicting what will happen next.
The teaching curriculum in all Look and Read series is
based on the word analysis of the pamphlet, so the teaching points spring from the text of that week's chapter. See p.5 for a summary of the teaching curriculum for both Dark Towers and the Spring Term series, The Boy from Space, and p.23 for a vocabulary list of words in the Dark Towers pamphlet relevant to the main teaching points in the series.
Sight vocabulary Emphasis is again put on knowledge of the plot words in the story, especially on their meaning. In this series, we are introducing work on high-frequency function words, like on, in, no, was, which often cause difficulty to young readers because they are not high-interest words like ghost or dog and because there is often only a single-letter difference. Twelve words, on average, make up a quarter of all reading and all of them are function words.
Phonic skills In this series, we concentrate on the teaching of initial consonant blends and digraphs, some vowel combinations and the silent letters h and k because they occur in key words like ghost and knight. Using phonic skills is a two-part process. The first part is to break down the target word into the most useful units of sound. The second part is to 'run together' this sequence of sounds into a meaningful whole. This process only works, of course, for words that are phonically regular. Note: When blending is practised out loud, there is a problem with the intrusive vowel sound that inevitably appears after most consonants, digraphs or blends are sounded. It is difficult to avoid this in a broadcast because the speaker has to project for the sake of clarity.
Language patterns and conventions An understanding of oral language patterns and a knowledge of the conven​tions of written language help a child to read more fluently. The language patterns and conventions usually

featured in Look and Read are: semantic fields (i.e. sets of words that are linked in meaning such as time words); elisions; question words and question marks. In this new series, we add basic punctuation and common phrases.
Morphemic structure An awareness of how words are built up from the point of view of meaning should help the young child read with more understanding. There are sequences illustrating the function of certain morphemes (i.e. units of meaning), and a character called Bill the Brickie is introduced in the animated songs to illustrate the idea of word-building, featuring the present continous ending -ing, the past tense ending -ed, and compound words made up of two free morphemes like something.
Context cues Context cues are included to encourage children to look at the text when they are 'stuck' over a word. A context cue is like a clue in finding the meaning of an unfamiliar word or phrase. It is anything in the text, pictures or the reader's previous knowledge that helps a reader to identify a word or phrase. Context cues can be found within the same sentence, or across sentences.
The only drawback of using context cues is that it may encourage wild guessing. For this reason, young readers should be encouraged to guess and check, i.e. predict the word from the surrounding context, and then check whether the prediction is right by using their phonic knowledge. For example, in the sentence, 'The rabbit is eating lettuce', if the word 'lettuce' is unfamiliar to children, the use of context cues would take them over the sentence again to get the context. They realize that the unfamiliar word is likely to be a food, such as lettuce or carrots (using previous knowledge). They then use phonic skills to check which of these choices is right. A character called Dog Detective is featured in the animated songs to illustrate the idea of being a reading detective.
Comprehension If the aim of reading is to gain meaning, then comprehension skills are obviously very important to the young reader. Five levels of comprehension have been identified which are simplified here for use with young readers.
· Literal   'Reading the lines' - recognition or recall of
material  explicitly  stated  in  a  text,  e.g.   'What
happened . . . ?'
· Reorganization   Retelling in one's own words or reor-ganizing ideas or information explicitly stated in a text,
e.g. 'Tell us in your own words'.
· Inferential   'Reading between the lines' and 'reading
beyond the lines' - making inferences from the ideas
and information explicitly stated in a text, e.g. 'How do
we know that . . . ?'
· Evaluative   Comparison of ideas explicitly stated in a
text with those provided by the reader's own experi-ence, e.g. 'Do you think this is true?' (This is difficult
for most young readers, but can be developed.)
· Appreciative   The reader's emotional response to a
passage, character or story, e.g. 'Why do you like the
story?'
Note: This is drawn from Thomas C. Barrett's paper. 'Taxonomy of the cognitive and affective dimensions of reading comprehension', in Reading: Today and Tomor​row edited by J. Merritt and A. Melnik. ULP, 1972.
The follow-up work for each programme suggests comprehension questions to ask at various different levels. Note: Questions beginning with wh question words will avoid straight 'yes'/'no' answers.
General information on the series
Language enrichment sections
The notes for each programme have a section featuring activities useful to children for whom English is a second language, though they could also be used as language enrichment for any child who needed it. These sections contain ideas for listening games, role-playing and drama, various oral language games, and other suggestions for language skills.
Preparatory work
It is valuable to recap the story from the week before, to remind children of the 'cliffhanger' ending. If the children can do this themselves, it is very good practice for them in retelling in their own words what happened. Ask the children to predict what is going to happen next. In Dark Towers, there is a recap section at the beginning of each programme (except Programme 1), which will feature comprehension and context cues.
Follow-up work
The programmes have been planned as a starting-point for work in the classroom, so children will benefit much more from the series if adequate time is given for follow-up work. A wide variety of follow-up activities is suggested so that you can choose those best suited to the needs and interests of individuals and groups. Oral work is suggested because of the importance of spoken language in the development of reading competence.
Project work
Look and Read aims to help not only in 'learning to read', but also in 'reading to learn', so each series features a major project theme, and suggestions for minor topics. As Dark Towers takes place in and around an old house, the major project work suggested is based on the topic of houses, together with minor topic themes on knights and armour, and family trees (see p.20 - 21). A particularly useful booklet in planning history project work is History in the Primary School (ILEA Curriculum Guidelines) which can be obtained from: ILEA Learning Materials Service, Publishing Centre, Highbury Station Road, Lon​don Nl 1SB (01-226 9143).
There is a worksheet section on p. 11 - 14 and the back cover which can be photo-copied or heat-copied. It offers an artist's cutaway view and a ground plan of the house (not to scale), together with a series of questions on each episode on the back cover which children should be able to work out for themselves using the pamphlet and the visual material provided. The ground plan of the house is reprinted on a reduced scale on the back cover of the pupil's pamphlet.
There is a section on 'Early Library Skills' on p.22, which gives background information to work in the studio section.
Spirit duplicating masters
You can buy a set of spirit duplicating masters for Dark Towers. There are twenty pages of illustrated worksheets for pupils - two pages at a different level of difficulty for each of the ten programmes. The Worksheets offer a wide variety of reading and writing activities; including cross​words, cloze passages, riddles on plot words, comprehen​sion and language practice. The Worksheets are an oppor-
tunity to reinforce many of the teaching points in the series, using the pupil's pamphlets as the source material. They are available from BBC Publications, price £3.75, if ordered on the Publications Order Form. The address is BBC Publications, Schools Orders Section, 144-152 Ber-mondsey Street, London SE1 3TH.
Ghost stories
As Dark Towers is a ghost story, we are planning a 'bookspot' on ghost stories in some of the studio sections as a story-starter to encourage children to read these stories on their own after the programme. The books featured will come from this shortlist:
ahlberg,  J.   and  a.,  Funnybones  Heinemann,   1980.
Reasonably easy.
benchley, n. A ghost named Fred World's Work, 1969.
Easy.
hughes, S. It's too frightening for me Hodder, 1977; Puffin
Books, 1980. Reasonably easy.
lively, P. The ghost of Thomas Kempe Heinemann, 1973;
Piccolo, 1975. For the teacher to read or good readers.
pienkowski, J.   The haunted house Heinemann,  1979.
Easy.
prelutsky, j. It's Hallowe'en World's Work, 1978. op.
Middling.
ryan,j. The haunted ark Hamlyn. 1980. Middling.
Most children and adults enjoy a good ghost story, whether they believe in ghosts or not. However, some children are obviously more worried by the idea of ghosts than others, and so in the story of Dark Towers, we have made one ghost a friendly ghost and the other an awesome rather than a frightening ghost in the shape of the Tall Knight.
A general list of ghost stories and poems is given below:
berenstain, s.  Bears in the night,  Collins, cased and paperback, 1973-81. Very, very easy. briggs, r. The strange house, H. Hamilton, 1961. op. For the teacher to read or good readers. bright, r. Georgie and the noisy ghost World's Work. 1973. op. Easy.
causley, c. The Puffin book of magic verse Kestrel and Puffin Books, 1974. For the teacher to read or good readers.
chambers, a. ed. A book of ghosts and hauntings Kestrel. 1973; Puffin Books 1973. For the teacher to read or good readers.
colwell, e. A Hallowe'en acorn The Bodley Head. 1966. op. For the teacher to read or good readers. ireson. b. Shadow and spells Faber. 1969. op. An antholo​gy of poetry for the teacher to read.
pearce. p. The Shadow cage and other tales of the super​natural Kestrel, 1977: Puffin Books, 1978. For the teacher to read or good readers.
starkey. d. Ghosts and Bogles, Good Reading, 1978. op. For the teacher to read and good readers. wyler, r. and ames, G. Spooky tricks World's Work, 1969. op. Easy.
york, c.b. The midnight ghost World's Work, 1980. op. Easy.
Summary of the teaching content of 'Dark Towers' and 'The Boy from Space'
Note: All programmes will feature plot words, context cues and comprehension, so they are not listed here separately.
DARK TOWERS
THE BOY FROM SPACE
Programme 1
phonics: initial digraph wh
language conventions: naming of people
punctuation: notion of a sentence, use of the capital letter
and full stop context cues: introduction
Programme 2
phonics: initial consonant blend st-language conventions: elision (with is) morphemic structure: plural -s
Programme 3
phonics: silent h
sight vocabulary: high frequency function words: in/on,
no/not, on/no language patterns: semantic field of time words
Programme 4
phonics: initial digraph th (voiced)
morphemic structure: present continuous ending -ing
language patterns: semantic field of position words
Programme 5
phonics: magic e (with i)
morphemic structure: past tense ending -ed
language conventions: punctuation (+ question mark)
Programme 6
phonics:  initial  digraph  th  (unvoiced)  analysis  and
blending
sight vocabulary: high frequency function words: saw/was,
to/the, a/the, of/for language patterns: common phrases
Programme 7
phonics: silent k
language conventions: elision (with not) language patterns: semantic field of position words rhyming words
Programme 8
phonics: vowel combination ow
morphemic structure: past tense ending ed (R)
language patterns: conversation words and phrases
Programme 9
phonics: initial consonant blend tr (analysis and blending) initial consonant blend str morphemic structure: compound words language patterns: common phrases
Programme 10
phonics: initial digraph th (voiced) (R)
morphemic structure: building up endings from a base
word (R) language conventions: punctuation (R)

Programme 1
phonics: vowel digraph -oo- (short)
final letter cluster -ight
morphemic structure: present continuous ending -ing
Programme 2
'clueless words': could, should, (would) morphemic structure: past tense ending -ed context cues: introduction
Programme 3
phonics: magic e with o
morphemic structure: compound words without hyphens
language conventions: elisions (with have and will)
Programme 4
phonics: initial consonant blends pi, cl, fl
vowel digraph -ea-
language patterns: losing final e before ing endings
Programme 5
phonics: silent k-
morphemic structure: comparative morpheme ending -er
prefix tele-
Programme 6
clueless words: gone, shone
language conventions: doubling consonant before -ing
use of alphabetical order
Programme 7
morphemic structure: building up words from their 'base'
comparative ending -er (+more)
language patterns: questions (with and without question
words)
Programme 8
phonics: initial consonant blend fr-
morphemic structure: compound words with hyphen (base
word space-) punctuation: speech marks
Programme 9
phonics: final letter cluster -ight (R)
language conventions: doubling of final consonant before
-ed ending elisions (with not) opposites in position words
Programme 10
phonics: silent w-
morphemic structure: plural with -es
language patterns: semantic field of feeling words
1 Dark Towers in danger!    20, 23 September
Synopsis
While out on a long walk, Tracy loses her dog Towser in a wild garden. Tracy meets a boy called Lord Edward Dark, from a huge old house called Dark Towers. Edward agrees to help Tracy find Towser and they both chase after him. Tracy runs straight into a stone carving of a knight and finds herself talking to Edward's father, Lord Dark, who is an artist. He tells Tracy that the Tall Knight of Dark Towers lived there hundreds and hundreds of years ago and that his ghost is said to walk round the walls. Suddenly, Edward calls them next door because Towser is disturbed by a picture. A strange ghostly voice comes from the picture, saying, 'Dark Towers is in danger! The girl ... the girl ... the girl will help to save the house'.
Teaching content is drawn from the following:
Sight vocabulary   plot words and phrases
loner, wild garden, Dark Towers, best friend, walks,
voice,  crackers,  lords,  scruffy,  poor,  artist,  picture,
strange, in danger, save, daft, books.
Phonics - analysis   initial digraph wh
(whining), what, why, (where), (when), (wheel)
Language conventions   naming of people
Tracy Brown, Towser, Lord Edward Dark, Lord Dark
Language conventions   punctuation
notion of a sentence, use of capital letter and full stop
Context cues   introduction to context cues
A choice of language and reading activities
· Paint life-size pictures of Tracy, Towser, Edward and
Lord Dark, and place the plot words either singly, in
phrases or in sentences round the relevant figure, e.g.
'Tracy was a loner'. Start a 'file' on each character
which can be added to week by week.
· Discuss the setting of the story. Make the connection
between the name of the family and the name of the
house. Dark Towers has been left by a relative to Lord
Dark who, contrary to most children's idea of a lord,
has little or no money to restore the derelict house.
What do they think Lord Dark will have to do?
· Make a large painting of Dark Towers, label it and
place plot words for the week so they appear through
the windows. Discuss the meaning of new words like
'loner', 'knight' and 'artist'.
· Talk about people's names and see if the children know
what is meant by first names or 'Christian names' and
second names or 'surnames'. What are Tracy's and
Edward's surnames? (Tracy is muddled by the fact that
Edward's full name is 'Lord Edward Dark' while his
father is called 'Lord Dark'.)
· What does it mean when Tracy says Edward talks 'like a
book'? Have children noticed how much difference

there is between written and spoken language? Ask them to find phrases in the pamphlet which you would only find in written language, (e.g. 'said Tracy').
· To practise the digraph wh, make a giant wheel and
place inside it all the words beginning with wh that the
children can suggest. Note: There is a silent (or 'ghost​
ly') h in the pronunciation of these words in Received
Pronunciation. Originally, some of these words were
spelt with an h in front, e.g. hwenne (when), huy (why),
and in some parts of the country they are still pro-nounced as they were spelt.
· A sentence is a set of written words grouped together
and punctuated to make sense. Write out a sentence
from the story. Cut it up into separate words and ask
the children to arrange the words back into a sentence.
· A sentence starts with a capital letter and ends with a full
stop. Demonstrate the importance of punctuation by
reading a paragraph from Chapter 1 of the pamphlet,
ignoring the full-stops, and ask what is missing.
· The programme introduces context cues in the series.
Discuss with the children the way you can often find the
meaning of a word you do not know by looking at the
surrounding sentence. Use an example on the board
like 'Her dog Towser was her best
' (friend).
A standard-length line is the best idea. Teach the guess and check procedure, as follows. After the children have predicted the missing word from the context and checked that it makes sense in the context, provide the first letter cue and then the rest of the word that was missing for them to check whether they are right, using their phonic skills.
· Heat-copy or photocopy the worksheet section in the
middle of these notes and the questions on the back
cover. Explain that, with a ground plan and this particu-lar cutaway view, it is as if you are looking down on the
house from above, a bird's eye view.
· Examples of oral or written comprehension: Why is
Dark Towers a scruffy place? In what ways are Tracy
and Edward different? In what ways are they alike? Do
you think it is safe for Tracy to go for long walks? What
do you think Tracy felt about meeting Edward and Lord
Dark? What do you think about ghosts? What kind of
danger do you think Dark Towers might be in?
The Punctuation Song
Think big, big, big at the beginning.
Put a capital first and you're winning. Think big! Think big! Think big!
At the end there's a lady with a lollipop. When you finish the sentence . . .full stop. Full stop. Full stop. Full stop.
	Language enrichment
* Explain what the word crackers means. If their mother tongue isn't English, what do children say in their own language? What non-verbal signs do they make to convey the same meaning (e.g. tapping the forehead, turning up one's eyes)?
 * For vocabulary extension,  start a list of words and phrases describing Towser and his actions, e.g. friendly, large, barking. * Ask children to read or say things 'in a deep voice', 'in a strange ghostly voice', 'in a scared voice'. * For practice in the simple past tense write key words/ phrases/incomplete sentences from Chapter 1 of the
	pamphlet on slips of paper. Number the slips to indicate the sequence of the action represented by the words or phrases. There should be enough slips, or more than enough, for each child. Ask children to complete or make up sentences using the words on their slip of paper. Check their sentences orally, and then ask them to write the sentences down. Get them to sequence the sentences according to the numbers so the first part of the story can be told, e.g. 'One day Tracy and Towser came . . .', 'Towser ran off . . .' Later, when the chil​dren  have  got  used  to  this  activity,  leave out the numbers so they have to do the sequencing themselves.


2 The man in the picture    27, 30 September
Synopsis
Edward, Tracy and Towser look round the old house and meet two men called Benger and Bunce who say they are 'experts on anything old'. They are helping Lord Dark sort things out to sell in order to repair the roof. Down in the yard, Tracy and Edward see that the label on Benger and Bunce's van says 'Museum of Long Ago', but they find that underneath, it says 'B and B buy anything old'. Towser suddenly runs off into the house, followed by Tracy and Edward. They find him in the Red Bedroom, barking at the four-poster bed. In it, there is a ghostly apparition who looks like the man in the picture down​stairs. He tells them that he is a friendly ghost.
Teaching content is drawn from the following:
Sight vocabulary    plot words and phrases Programme 1 recap: Tall Knight of Dark Towers, hun​dreds and hundreds of years ago, ghost(s), stone carving of a knight, son
Programme 2: The man in the picture, I heard nothing, roof, at your service, experts, charming, van, belonged to, writing, corner, Red Bedroom, face.
Phonics - analysis    initial consonant blend st
stairs, standing, staring, sticking, (stop)
Language conventions   elision (with is)
that's, he's, it's
Morphemic structure   plural -s
swords, books, pictures, things, sounds, smells, lords,
experts, ghosts.
A choice of language and reading activities
· Another way of storing plot words is to make a ghost
out of white paper and an old net curtain pinned to the
wall against a bright background, perhaps with the title
'The ghost with the most'. Write plot words on card
strips and put them in separate holders for each prog​ramme.
· Talk about what we think ghosts are like and how they
can be described. Think up the start of a ghost story and
ask each child to add a sentence of their own.
· Discuss how some people seem to be able to hear things
more clearly than others, which explains how Tracy
heard the strange ghostly voice at the end of Episode 1
and saw the man in the picture move, how Edward felt
cold and strange but didn't hear anything and Lord
Dark didn't feel or hear anything. Dogs are supposed to
be more psychic than people which is why Towser was
the first to be aware of the man in the picture!
· Add paintings of Benger and Bunce to the gallery of
characters. What do the children think about them?
Write out their descriptions using the plot words.


· Do the children think that Tracy and Edward are
becoming more friendly with one another? Can they
give their reasons? Discuss friendship, asking what you
look for in a friend.
· Ask how the writer creates the atmosphere of a ghostly
house. What kind of words does he use?
· Do the children know the two meanings of the word
funny  ('ha-ha'  and  'peculiar')?  How do they know
which meaning is intended? What did Tracy think was
funny in this episode?
· Ask why the ghost speaks the way he does. Explain how
language is constantly changing and styles of speech
from the past sound old-fashioned to us. Note: The
Friendly Ghost nearly always uses the full form.
· Explain the use of elisions in speech and show how we
shorten words, by taking out one or more letters and
putting in an apostrophe. Demonstrate how formal it
sounds if you use the full form in speech. Make a Snap
game for elisions (with is). Write out pairs like that's/
that is, there's/there is, it's/it is, she's/she is, he's/he is, for
the children to match up.
· For practice in words beginning with st, make a Dark
Towers staircase with an st- word on each stair, starting
with the word 'Start here', and ending with 'Stop!'
· Play a game. 'Startle us with st words'. Who can think of
the most staggering number of words beginning with st?
· Read out the second paragraph of Chapter 2 beginning
'Edward, Tracy and Towser', leaving out the plural -s.
See how quickly the children realize what is wrong.
· Ask the children to imagine they are either Edward or
Tracy and to write in their own words what happened
after they followed Towser up to the Red Bedroom.
They could put this description in the form of a diary or
a letter to someone.
· Examples of oral or written comprehension: Why were
Benger and Bunce at Dark Towers? What did you think
when you saw there was another label on the van
underneath the first? What tells us that the ghost was
old? Why did the ghost say 'Fear not' first of all? What
do you like about the story so far? What don't you like?
Part of the 'Song of s and t'
Who's that standing at the top of the stairs?
Standing staring at me?
Who's that standing at the top of the stairs?
Stop! We're s and t!
s and t - I know that pair
You can find them everywhere!
There they are, up on the stairs Waiting hand in hand.
Even in a heavy storm
Together they will stand.
	Language enrichment
• Towser couldn't use words, so how did he 'talk' to Tracy? (e.g. 'Towser growled at him'; 'The dog was barking again'; 'See how his tail waggeth'. How do other animals like cats 'talk' to people?
• How do dogs show they like or dislike us? (e.g. 'They wag their tails', They bark at us'). For practice with the third person ending, ask 'How does Towser show that he likes people?' 'He wags his tail'. Also ask questions which require a negative answer, e.g. 'Do cats bark at us?" etc. Set up a sequence moving round the group, so that each child is able to answer and ask a question.
	• Who said it? Example: 'Did Edward say "He's such a joker, my friend Bunce"?' 'No, Edward didn't say it. Mr Benger said it.' Make a selection of quotations and misquotations from the chapter.
• Discuss the meaning of the word experts. Ask children if they know anyone who knows a lot about something, cars, for example. Do they themselves know a lot about any particular thing? Is there anything they themselves can do particularly well?  (Don't accept the answer 'Nothing').


3 The old legend   4, 7 October

	Language enrichment
• To illustrate the difference between the pairs of func​tion words that are featured, use finger puppets (or simply your fingers) with each target word printed on a sticky label. Stick a cardboard cut-out model of a house or castle onto the edge of the table and set up questions, a dialogue or story to illustrate the meaning difference between in/on, no/not and no/on, e.g. 'Is the chimney in the roof or on the roof?' The children could develop their own stories on these lines.
• Repeat the rhyme the Friendly Ghost told Edward and Tracy was part of the old legend (see p. 13 in the pamphlet) and ask if the children notice anything about
	the words at the end of the line ('treasure' is a half-rhyme with 'together' and 'feather'). Find words in Chapter 3 which have the same sound as: walk, been, play, mouse, ball, bark, hill.
• For practice in instructions, ask a child to instruct you to draw a simple shape like a square on the blackboard. If the child says 'Draw a straight line' the fun begins when you make it a straight but diagonal line. When the children realize that precise instructions are needed, write up phrases such as 'from top to bottom', 'from corner to corner' and let them try again.


Synopsis
Tracy and Edward talk to the Friendly Ghost who tells them that he is the ghost of another Lord Dark from long ago and that he has come back because the house is in danger from fire. He gives a warning: 'Beware of two bees buzzing together. Beware of a bird with a brown feather'. He goes on to tell them the legend of Dark Towers: that the house will be saved by the Tall Knight's treasure. Down in the yard, Benger and Bunce notice that some​thing is wrong with the label on their van. At that moment, a book expert called Miss Hawk arrives and says she has heard a story about a treasure in a book. In the Red Bedroom, the Friendly Ghost gives Tracy and Ed​ward a clue: 'Book Room . . . four up, four along, inside, four from the end, four from the top' and then vanishes. They hear footsteps and the door begins to open.
Teaching content is drawn from the following:
Sight vocabulary   plot words
Programme 2 recap: two strange men, Mr Bunce, Mr
Benger, 'Museum of Long Ago', fur sticking up on end,
friendly ghost.
Programme 3: ghostly power, strong, more or less, believe
(in), treasure, legend, shivered, haunt/haunted, alone,
growled, quiet, door, listen, help.
Sight vocabulary   high frequency function words
in/on, no/not, on/no
Phonics - analysis   silent h
ghost/ghosts/ghostly
why, what, where, when (revision)
Language patterns   semantic field of time words
for hundreds and hundreds of years, for three hundred
years, great-5 grandfather, in my day, old, (long ago).
A choice of language and reading activities
· The idea of time in general, and generations in particu​lar, is very difficult for this age group. Suggest that
children ask their great-grandparents and/or grandpa​
rents to tell them what life was like when they were
young. Write down or tape what they say to make a
display, with old photos, if possible.
· Draw a family tree for the Dark family to explain the
relationship  between  Edward,  his  father  and  the
Friendly Ghost. Note: The Friendly Ghost gives up at
great5, which is eight generations back, though he is in
fact supposed to be a 17th century ghost (and therefore
more or less about three hundred years old). The Tall
Knight is supposed to be a fourteenth-century ghost and
his treasure to date from the tenth century. Younger
children find the concept of duration in time very
difficult, so it is probably better to concentrate on the
idea of chronology (e.g. which ghost is older).


· Another way of helping to illustrate the passage of time
is to draw a sequence line, divided into centuries, going
back to the fourteenth century. It would help to have
every ten years marked.  Inside the 'box' for each
century you could place pictures, drawings and descrip-tions of events, people or buildings belonging to the
age.
· Collect  all  the  time  words  (see  Teaching Content
above). Draw an enormous grandfather clock and put
them inside.
· Discuss what the Friendly Ghost meant when he said
'Girls were not like you in my day'. Try to get children
to imagine what life was like for girls in the past.
· Talk about the 'ghostly h' sound in words like 'ghost'
and 'ghastly'. Learn the words to the 'Ghostly h song'.
· Ask the children to make up their own ghost poem or
story inside the shape of a ghost on the page. Children
who find writing difficult could tape their story and play
it back to the class. Discuss how you can make ghostly
(or ghastly) sound effects for their stories, e.g. blowing
against polythene sheeting, blowing down a metal pipe,
crumpling or shaking tinfoil.
· High-frequency function words can cause difficulties
because there is often only a single letter difference or a
reversal of letters (e.g. in/on; no/not; on/no) and be​
cause they are not high-interest words like ghost and
dog.   Use the photographs in the pamphlet to ask
whether, say, the Friendly Ghost is in or on the Red
Bedroom,  and then write the sentence out on the
board, with the children telling you how to spell the
function word. The context, of course, is vital in giving
the meaning of any function word.
· Examples of oral and written comprehension: Who was
the Friendly Ghost? Who is the older, the Friendly
Ghost or the Tall Knight? How do you know? Why
couldn't the two ghosts find the treasure between them?
What did the legend say? What do you think it means?
Whose footsteps do you think they are?
The ghostly h song
I'm ghastly.
I'm ghostly.
I'm ghoulish.
You may think our spelling's absurd.
But I'm ghastly.
I'm ghostly.
I'm ghoulish.
And our h's are seen but never heard.
When you've got g and h at the start of a word, Then the h must be seen but never heard.
4 The clue in the Book Room    11, 14 October
Synopsis
The footsteps that frightened Tracy and Edward were Miss Hawk's, the book expert. Tracy and Edward tell her they have seen a ghost and that they are now looking for the Tall Knight's treasure. They all go to the Old Library, following the Friendly Ghost's Book Room clue. They work out the clue and find the next one inside a worm-eaten old book. Edward rushes out thinking that the clue must refer to his father's potter's wheel, but finds it isn't old at all. He begins to tell his father what has been happening, but his father doesn't believe him. Edward suddenly thinks that the wheel of the old well may be the answer to the clue. Meanwhile, up in the Old Library, Tracy has worked out the missing letters in the clue.
Teaching content is drawn from the following:
Sight vocabulary   plot words
Programme 3 recap: when I was alive, beware of two bees buzzing together, a bird with a brown feather, fainter and fainter, footsteps, clue.
Programme 4: scare, name, pale, library, pages, book, counted, lines, work things out, four/fourth, brown, gol​den, make sense.
Phonics - analysis   initial digraph th this, that, then, the, there.
Morphemic structure   present continuous ending -ing wanting, looking, working, going, buzzing Language patterns   semantic field of position words up, along, from the end, from the top, inside, (down)
A choice of language and reading activities
· Look at the plot words from the story so far. Discuss
how many of the words have associations with the
characters, e.g. 'loner' with Tracy, 'tall' with 'knight'.
Call out a descriptive plot word and ask the children to
respond with the name of the person with whom they
associate the word.
· Add Miss Hawk to the gallery of characters. What do
the children think about her? What do we know about
her? Why did she have 'a strange look in her eyes' when
the Golden Book of the Tall Knight was mentioned?
· The Book Room clue turns out to be in the Old Library.
Look at the ground plan and cutaway view of Dark
Towers in the worksheet section and make a list of all
the rooms, with their names and a description of their
function and appearance. (See p.20 for questions on the
house).
· To emphasize the idea of sequence, with the events
happening one after the other, ask the children what
happened before the door to the Red Bedroom was
opened and what happened afterwards.  What were
Tracy's and Edward's feelings before they knew who it
was, and after they knew it was Miss Hawk?
· Discuss the idea of a trail of clues, one clue leading to
the next. Make up clues/messages with missing letters.


· Discuss why the Old Library and the books in it were
dusty and smelt old. What other differences are there
between old and modern books?
· Practise finding books in the school library,  using
similar instructions to those in the story, e.g. 3 down, 10
along, 5 up, 7 from the top. Note: The only problem
here is to be sure to give a starting-point!
· Make a collection of opposites in position words. Most
position words can be illustrated by labelling the re​
levant parts of a small cardboard box. Boxes sent in the
post are often labelled 'This way up', or 'Top'.
· Ask the children to think of all the different kinds of
wheels used in the past and present. It won't be clear to
many children why Edward connects the wheel clue to
the well. What is the wheel in the well used for?
· Demonstrate the meaning of this and that and here and
there, by standing or sitting with the children and asking
if a certain object is here (close by) or there (implying
some distance), or asking a child to get something, e.g.
'This pencil (here)'/'That pencil (there)'. Note: Many
children do not say the th sound (voiced or unvoiced),
saying v or/instead. The main problem with this is that
they will not look up the th initial spelling when they use
a dictionary.
· Make a class list of everyday actions performed by the
children, e.g. writing, eating, walking, sleeping. Learn
the words to the Wordbuilder song with -ing printed
below and add your own examples.
· Ask the children to mime an action and when the class
guesses it, it is written on the board. Note: Some of the
verbs will double the last letter, of course, which is a
teaching point in The Boy from Space (transmitted in
the Spring Term).
· Ask the children to pretend they are Towser and tell the
story as it has happened to him. He doesn't really under​
stand language, he just has to guess what's happening.
· Examples of oral and written comprehension: What is
the Tall Knight's treasure called? Why do you think
Miss Hawk offered to help Tracy and Edward? Why do
you think old books can be very interesting? Why
doesn't Edward's father listen to him? What do you
think will happen next?
Part of the 'Wordbuilder song with -ing'
Why don't you build yourself a word?
Build yourself a word
With an -ing
To say it's happening.
Take buzz.
Add ing.
Build yourself a word.
Altogether now!
buzzing, buzzing.
	Language enrichment
• Follow up the reference to 'smelly books' by familiariz​ing children with short sentences on the five senses such as 'I see with my eyes', 'I hear with my ears', 'I feel with my fingers', 'I taste with my mouth' and 'I smell with my nose'. Then pick out sentences from Chapter 4 and ask which senses are involved, e.g. 'Just a room full of smelly old books', 'Sometimes you talk to me as if I were about four'.
	• For practice in rhythm and stress, follow up the ex​change between Edward and Miss Hawk: 'Perhaps you thought you saw him', 'We did see him'. One child should say a sentence on these lines (prompted by you with "smelt", 'touched", etc.) and the other replying with emphasis, 'I did hear the door bang' or whatever. 
• Explain what an opposite is and then ask children to look at p.17 of the pamphlet and see which words are opposite to: unfriendly, short, new, nowadays.


5 The Old Coach House    18, 21 October repeat 25, 28 October
Synopsis
Miss Hawk joins Edward at the old well. He is hoping to find the treasure down the well but brings up a bucket with an old boot in it. Meanwhile, Tracy and Towser go to the Old Coach House where they find a bit of paper under the seat of one of the coaches. Suddenly, they hear someone coming and hide inside the coach. It's Benger and Bunce. Tracy hears them saying how they now have all the best stuff from the house which they will put in their van the next day and then set the house on fire. Tracy suddenly sneezes and they are discovered hiding in the coach. Tracy does not see Bunce put something in her pocket.
Teaching content will be drawn from the following:
Sight vocabulary   plot words and phrases
Programme 4 recap: Miss Hawk, Golden Book of the Tall
Knight, Old Coach House, well, wheels.
Programme 5:  clue/s,  bit  of paper,  seat,  tomorrow,
sneeze, pocket, rarer than diamonds, museum, softly
Phonics - analysis   magic e (with i)
bit/bite, hid/hide
Morphemic structure   past tense ending -ed
shouted, turned, opened, asked, looked
Language conventions   punctuation
notion of a sentence, use of the capital letter and full stop
(revision) and question mark.
A choice of language and reading activities
· Add the plot words to the Dark Towers painting or the
ghost. Ask children for the word meanings and collect
the definitions they give.
· Discuss the idea that an old book can be rarer than
diamonds. Show the children pictures of illuminated
books which will help them to understand that the
treasure in the story is a book. Explain how the rarity of
old books raises their value. Make the point that there
were no printed books a thousand years ago, and few
hand-written books have survived until today. So a
book like the Golden Book of the Tall Knight would be
worth more than a million pounds.
· See if the children can relate large number words to
figures. Get them to draw and colour imaginary or real
items of great value and add a price tag with the amount
written both in numbers and in words.
· Talk about the role played by Benger and Bunce in this
episode and ask the children to describe the differences
between the two. What do they think of them now?
· Do a ghostly picture alphabet for Hallowe'en. Collect as
many ghostly words as you can and see how many
letters of the alphabet can be illustrated by them.


· Talk about the effect of magic e added to a word: if you
look, you see an e on the end; if you listen, you'll hear
that the sound /i/ changes to the letter name i (or a or e).
Learn the words of the Magic e song printed below and
add your own examples (e.g. pin, pip, fin, strip, din).
Do illustrations of these pairs of words and place side by
side under the heading of 'Stop, look and listen with
magic e. See how both the meaning and the sound
change.' Alternatively, do the illustrations and words
on separate cards and get the children to match the
word to the illustration.
· Make a magic e wand (like the wizard's in the animated
song). Hold up a list of three-lettered magic e words and
tell the child to touch each one with the wand and say
the new word.
· For the past tense -ed ending, ask the children to write
down things they did yesterday.  This will give the
opportunity of explaining that not all past tense endings
end with -ed. Ask them to count up how many endings
have -ed and how many have not.
· Make word bricks, like Bill the Brickie the song. Write
out a number of 'base' words like shout, turn, open, ask,
look and stick them on wooden bricks or other cuboids,
making sure that the last letter is flush with the end of
the brick.  Then write out an equal number of ed
endings, with the first letter flush with the end of the
brick. See how big a word wall you can build.
· Revise punctuation by looking at sentences and remind​
ing children that a sentence makes sense. Sing or say the
words of the Punctuation song printed in the notes for
Programme 1. Add the third verse on the question
mark:
Do you want an answer? Are you in the dark?
When you ask a question, use a question mark! Note: Not all questions start with a question word, but those that don't have a rising intonation at the end.
•
Examples of oral or written comprehension: Why did
Edward think of the wheel of the old well? What is the
wheel used for? How do you think Edward felt when he
brought up an old boot? What did Tracy find out about
Benger and Bunce? Why did they put something in
Tracy's pocket? Do you know what it was?
Part of the 'Song about Magic e (with i)'
Kit flies a kite with me. 
See what you do with me. He bit out a bite with me. Add magic, magic e.
Hear what you do with me? /i/ becomes /ai/ with me. Listen and look at me, 
I'm magic, magic e.
	Language enrichment
• Practise the past tense -ed ending with a series of flash cards (see Teaching Content above for words). Give a card to each child in the group who reads it with any help necessary. S/he then mimes or acts out the action word and you ask the rest of the group 'What did Maria do?' 'She shouted (or whatever).' 
• Select a passage from Chapter 5 and write the sentences on separate pieces of paper, one sentence for each child in the group. The children then read their sentence to the group and decide on the correct sequencing. The
	incident where Edward brings up the old boot would be a good one to try. 
• Benger says, 'We had better go and see Lord Dark'. Practise this structure saying it with a sense of compul​sion though not as coercively as 'must', e.g. 'We had better go home'.  More advanced language learners could add a reason, e.g. 'Tracy had better be quiet or Benger and Bunce will hear her.' Also practise the negative form 'had better not'.


6 The Tall Knight's Folly    1, 4 November
Synopsis
Tracy has to turn out her pockets in front of Lord Dark and a little gold picture is found. Edward's father does not let him talk to Tracy because he has been made to think that she is a thief. Tracy and Towser have to leave Dark Towers but Tracy decides they'll find a way to come back and tell Edward that Benger and Bunce are crooks. Edward goes to the Old Coach House and finds the bit of paper with the next clue on it. He decides to ask the Friendly Ghost for help and together they work it out: 'Think of the Knight so tall/Haunting the end of the wall'. Edward walks along to the Tall Knight's Folly, not knowing that Miss Hawk is watching him. Then he hears a strange sound, like thunder. A tall shape towers over him, surrounded by darkness.
Teaching content will be drawn from the following:
Sight vocabulary   plot words
Programme 5 recap: bucket, boot, set the house on fire, spies
Programme 6: sorry, angry, 'phone, torn, brave, afraid, cross, rhyme, shape, thunder, darkness, little gold picture Sight vocabulary    high-frequency function words saw/was, to/the, a/the, of/for
Phonics - analysis and blending initial digraph th (un​voiced)
thief/thieves, think, thing, thunder, (thought), (thank you)
Language patterns    common phrases wait a minute, on my own, one thing at a time, in a rush
A choice of language and reading activities
· Add plot words to the collection. Play 'Pass the Ghostly
Whisper' where you choose a plot word or phrase the
children are sure of and whisper it. Children pass the
whisper on and see how it ends up! The whispered
words could be written out on card in speech bubbles,
alongside the final whisper, under the heading: 'We
passed these ghostly whispers on and see what hap​
pened!'
· Discuss what the children felt about the scene where
Tracy is accused of being a thief. This should lead on to
the question of evidence and a fair hearing. Ask the
children if they've ever been accused of doing some​
thing that they hadn't. Were they able to put their case?
· Ask for words that mean the same as thief (e.g. crook,
swindler, criminal,  robber, burglar).  Each of these
words means the same, but is used in different circum​
stances. Would it have sounded right, for instance, if
Benger had described Tracy as a robber or a burglar?
Tracy refers to Benger and Bunce as 'crooks' - does this
sound right?


· Say a nursery rhyme or short poem and ask the children
what they notice about the words at the end of each
line. With older children, you could write four-line
rhymes on the board and look at the different rhyming
patterns. Try some rhymes, leaving out the rhyming
word for the children to guess.
· Ask the children to imagine they are the Friendly
Ghost. Tracy and Edward look and sound very strange
to you. Describe them carefully to a ghostly friend. This
is quite difficult, but it's a good exercise in looking from
the past forward to the present instead of the more
usual way of looking from the present back into the
past.
· Collect as many words beginning with th (unvoiced) as
you can and put them inside a large outline of dark
thunder clouds. (See example on p.23 in the Vocabul-ary List.)
· Practise blending with these th words. Suggest to the
children that they pretend to make a concertina with
their hands held apart. Then they put the two sounds
inside, one at each side, sound them out and then
squeeze  them  together.  Learn  the  Blending  Song
printed below.
· To reinforce the use of the high-frequency function
words (saw/was, to/the, a/the, of/for), write out sen-tences from Chapter 6 with these words left out (using a
standard-length line). Discuss which words should go in
the space and how they are spelt. Note: With function
words, there is only one right answer, as opposed to
content words where there can be more than one.
· Discuss the common phrases found in Chapter 6 (see list
above in the Teaching Content). Make up short sketch​
es on the theme of, say, 'Wait a minute'. Write up and
display a list of 'Words we hear people say a lot'.
Children could record by making a tally opposite the
written phrase if they hear such a remark.
· Examples of written or oral comprehension: Why did
Lord Dark think Tracy was a thief? Why didn't he
'phone the police? Why did Tracy want to find a way to
come back? Why do you think the Friendly Ghost was
all scruffy and cross when he appeared? Do you know
what the warning 'Beware of two bees buzzing together.
Beware of a bird with a brown feather' means now?
Why do you think Miss Hawk is watching Edward?
The Blending Song
Here's a word you'd like to know.
Break it up in bits - like so.
Sound them out one after the other.    th - under.
Now  squeeze  them,  squeeze  them  back  together.
thunder.
	Language enrichment
• Follow up Benger saying 'I'm sorry, Lord Dark, but we've found a thief, with work on apologies. Benger isn't at all sorry, of course, but it's useful to help children with the situation of saying sorry to someone when they don't hear or understand what is being said to them. 'I'm sorry I didn't hear/understand . . .', 'I'm afraid . . .', 'I'm very sorry . . .' Tell the children to stop you with such a phrase if they don't understand anything. Practise apologies for arriving late, forgetting something, or accidentally bumping into someone. 
• Practise the use of the conditional clause with if. Lord
	Dark says, 'If I see you here again, I'll have to 'phone the police.' Make up several sentences with conditional clauses as examples. Then tell them only the first half of the sentence and let them finish it in their own words, e.g.'If Tracy and Edward find the treasure . . .' 
• Write out sentences containing conditional clauses, e.g. 'And if it is a rhyme, then the word beginning with w . . . must be wall!', 'I will if I have to'. Give out half the cut-up sentences, put the other half on the table and let the children put each sentence together. This is also fun if done as oral work.


7 The Dark Tree   8, 11 November
Synopsis
The Tall Knight vanishes because the girl and the dog are not there as the old legend said they had to be. Mean​while, Towser drags Tracy towards the old wall where they find Edward. After Tracy and Towser arrive, the Tall Knight appears again and gives them the next clue: 'Go to the Old Library/And a gold key you will see/Inside the inside of the Dark Tree'. The Tall Knight vanishes again, leaving Tracy and Edward to puzzle out the clue by themselves. Edward thinks it must refer to the Dark Family Tree in the Old Library. Miss Hawk, having overheard them talking about the treasure, goes straight to tell Benger and Bruce. Meanwhile, Edward and Tracy find the Dark Family Tree. When Tracy gives the book a shake, a bit of paper and a gold key fall out. On the paper is the next clue: 'The Knights treasure will rest/Inside the inside of a studded chest.'
Teaching content will be drawn from the following:
Sight vocabulary   plot words and phrases
Programme 6 recap: thief/thieves, 'phone, police, turn out
(pockets), Folly, towered
Programme 7: legend, vanished, towards, strong, key,
shake (noun), chest, trouble
Phonics   silent k ('ghostly' k)
knight, know, knew
Language conventions   elisions (with not)
can't, don't, (didn't)
Language patterns   semantic field of position words
here, there, in, to, towards, inside
Language patterns   rhyming words
call/tall/wall, how/now, fell/sell/tell
A choice of language and reading activities
· Add to plot words as before. Pick up on the earlier idea
of associations between words. This time, call out the
name of a person or place and ask the children to
respond with the words they associate with it, e.g. call
out 'Dark Towers' and see how many associated words
the children can think of.
· Add a painting and description of the Tall Knight to
your collection.
· Talk about legends and in particular the old legend in
the story. Can the children say or write out what was in
the legend? (In Chapter 3, the Friendly Ghost gave part
of it and another part is given by the Tall Knight in
Chapter 7.)
· Tracy says to Edward, 'You look as if you've seen a
ghost'. Ask the children how they would look and feel if
they saw a ghost.
· Collect a list of names of family relationships  and
develop the idea of family trees, using the Dark Family
Tree as the starting-point. (See p.21 for the section on


'Family Trees'.) Make a fictitious family tree and ask questions like 'Who was Arthur's son/daughter?'
· Develop last week's work on rhyming words. Point out
that not all rhyming words are spelt alike (e.g.
library/see/tree); it's the sound that's important.
· Plan a simple treasure hunt in the classroom or around
the school. Help a group of children make up rhyming
clues for the others to work out. The treasure could be
some foreign stamps.
· If possible, do or get hold of a brass rubbing of a knight.
Talk about knights and armour (see notes on p.21).
Follow this with work on ghostly k, the letter that can be
seen and not heard. (Most ghosts, apart from the two in
this story, don't actually say anything!) If you can't get a
rubbing as a knightly centrepiece, draw a knight with a
moveable visor and write all the ghostly k words under​neath (with the k in white). Label other parts approp-riately, e.g. knocking knees, knobbly knuckles, knot in
handkerchief. Maybe the knight could be kneeling to
receive his knighthood. Note: A lot of children will of
course, be muddled by 'knight' and 'night' sounding the
same. One way of distinguishing them out of context is
to say 'a knight in armour'.
· Revise the use of elisions in speech. In this episode,
elisions are illustrated with not. Read out sentences
from the episode like ' "I don't believe you," said
Tracy', using the full form. Ask the children if they can
say the sentence as it should be said in speech. Make a
series of elision cards with the full form on one side and
the elision on the other, and hold up whichever card
illustrates what is being said so that the children get
used to the different written form.
· Revise position words in various ways. Write up sen-tences on the board from Chapter 7, leaving out the
position words, e.g. 'The Dark Family Tree! It's

the Old Library!' or 'But Towser pulled the other way.

the old wall.' What is the missing word? What
does it tell us?
•
Examples of oral or written comprehension: Why did
the Tall Knight vanish at the beginning of this week's
episode? How did Tracy find Edward by the Folly?
What do you think Benger and Bunce and Miss Hawk
will do now? What kind of feelings do you have as you
read this part of the story? What do you imagine 'inside
the inside of a studded chest' can mean?
The Apostrophe Song
I'm an apostrophe.
Come and take a look at me.
I'm not a comma, I'm not a full stop.
Don't put me on the line, I go at the top.
Watch how we use an apostrophe, To shorten what you say to me.
	Language enrichment
• Following up Tracy's remark to Edward, 'You look as if you've seen a ghost', practise the present perfect tense by asking the children to pretend they are one of the characters in the story. Ask them what their character's answer would be if they were asked what they had done,  seen  or heard,  e.g.   'What have  you seen?' Edward: 'I've seen a ghost'. After each answer, ask the other children 'What has Edward seen?' to give practice in the third person endings. Ask questions which re​quire a negative answer, too. 
• Practise expressions of disbelief like: 'I don't believe
	you', 'Are you sure?', 'Really?', 'Have you really?' What exclamation would the children use if someone told them they had seen a spacecraft land, or that they liked thunderstorms or they didn't like sausages and beans? The children will enjoy exaggerating their re​sponse, so let them have a chance to be the person who is to be disbelieved. 
• Revise first names and surnames, writing out the chil​dren's own names and those of their brothers and sisters.


8 Beware of the bird!    15, 18 November
Synopsis
Edward finds out from his father that there is a studded chest somewhere in the Old Tower. When Miss Hawk comes in and offers to help him find it, the picture on the wall starts to shake. The Friendly Ghost's voice gives the warning: 'Beware of the bird with the brown feather. A hawk to hunt treasure'. Edward realizes what this means and tells his father they mustn't trust Miss Hawk, but Lord Dark is in the dark . . . Edward finds Tracy and Towser in the garden and tells them that Miss Hawk is the bird with the brown feather. They go to the Old Tower and Towser finds the studded chest. Just as they are opening it, Benger, Bunce and Miss Hawk come in. They find the chest is empty. Miss Hawk takes Edward off to the Red Bedroom to make him tell her what he knows about the treasure, while Bunce puts Tracy in the van to dump her somewhere. Suddenly, Bunce sees a tall shape surrounded by darkness in the middle of the road. It's the Tall Knight!
Teaching content will be drawn from the following:
Sight vocabulary   plot words and phrases
Programme 7 recap: do not fear, a sound like thunder,
rest, studded chest, inside the inside of the Dark Tree,
inside the inside of a studded chest
Programme 8: all of a sudden, open (verb), trust, silly
ideas, held their breath, quick, slowly, Old Tower
Phonics   vowel combination ow
tower, (towered), Towser, down, how, now, (power),
(growled)
Morphemic structure   past tense ending -ed (revision)
laughed, started, turned, lifted, looked, shouted
Language patterns    conversation words and phrases
all right, tell me, yes, (no), oh, thank you, I'm sorry, come
on, just a moment
A choice of language and reading activities
· Add to plot words as before. Pick out the key words for
the incident in the Old Tower and put them into the
right sequence. Hold them up and ask each child in turn
to put this word into a sentence in their own words.
Either you or they write each sentence down and then
sequence them in the right order to form a description
of 'What happened in the Old Tower told in our own
words'.
· Talk about the kind of furniture found in old houses,
like the studded chest and the four-poster bed. How is
this kind of furniture different from modern furniture?
(e.g. scale, decoration, materials, use).
· What do the children think about Lord Dark? Can they
write a short character sketch saying why they like and/
or don't like him?
· Ask the children what a spiral staircase looks like and
see if they can guess why they were built. (In the past, it
was for defensive purposes; nowadays it is to save
space.) Make a spiral staircase out of a circle, place it

inside a cardboard, or even better, a transparent cylin​der. Make a model Old Tower out of a long box with a crenellated top and glue the spiral staircase next door to it (the children will have to imagine doors leading from the staircase to the Tower).
· Write all the words with the vowel combination ow in
the middle on a ladder scaling the side of the model Old
Tower (see above). Decide together the position of
each word, e.g. down at the bottom with Towser, and
towered at the top. Add an 'ow!' where someone has
stubbed their toe on the ladder. Say the words in a
mysterious voice as you 'climb' the ladder.
· Learn the words to the 'Song about ow words' below.
· Revise the use of the past tense -ed ending. How many
past tense endings with -ed can the children find in
Chapter 8? Write up sentences from previous chapters,
leaving out the past tense ending -ed and putting in a
standard length line, e.g.  ' "But they can't come!"

Edward.' (Ch. 7) Discuss the best word for the
slot. Note: Children may well suggest the ubiquitous 'said', but draw their attention to the feeling Edward puts into the line. Is 'said' strong enough? Discuss the various forms that past tense endings can take. What do these endings all tell us? (that something has hap​pened).
· Divide the class into pairs or small groups and suggest
topics of conversation, perhaps between mother and
child on the subject of muddy shoes. After each pair or
group has written down the conversation words and
phrases on a piece of paper, they keep a record of the
number of times certain words or phrases are used.
Which are the most common? What would our con-versation sound like if we didn't use any of them?
· Examples of oral and written comprehension: Why
didn't Edward know where the studded chest was?
What does Edward know about the Tall Knight so far?
Why does Miss Hawk want to help Edward find the
chest? Can you imagine why they found nothing in the
chest? (Think back to the clue in the last chapter.) Why
did the Tall Knight appear in the road?
The song about 'ow' words
I'm listening
I'm listening
For an ow inside a tower.
Here's Towser.
Here's Towser. 
He's growling at a flower!
I'm listening
To Towser. 
I can hear him howling,
Yes, it's Towser howling.
A friendly dog
Called Towser 
Who says 'Arf!' and not 'Bow-wow!'
	Language enrichment
• Practise conversation words and phrases by inventing people in different situations and asking children to use an appropriate phrase and to give the reason why they want to speak to that person, e.g. (to an adult formally) 'Excuse me, you have dropped a glove'; (to a friend informally), 'Wait a minute. I must change my shoes'. 
• Bunce had a nasty smile on his face. Ask the children to mime different types of smile, e.g. nasty, happy, shy, a
	grin. They could have these words written out on cards so they are asked by a partner to smile in the manner of the word they read. 
• Follow up Miss Hawk's phrase, 'Let me talk to him', with practice in this structure. The children could work in pairs, saying, 'Let me look at your book' or 'Let me borrow your pencil'. Talk about 'let' meaning 'allow me' or 'may I'.


9 Who can help?   22, 25 November
Synopsis
After the apparition of the Tall Knight, the van has gone off the road into a bank and Bunce runs off back to Dark Towers. Meanwhile, in the Red Bedroom, Miss Hawk is trying to persuade Edward to tell her what he knows about the treasure. Edward realizes that she really wants the Golden Book of the Tall Knight for herself and not a museum. The Friendly Ghost appears and frightens Miss Hawk out of her wits. Back at the van, Towser finds Tracy and leads her back to Dark Towers. In the Old Tower, Benger is still hunting for something inside the chest when Bunce and Miss Hawk burst in. Miss Hawk gets so angry with Benger because he laughs at her that she pushes him into the chest. His fat body moves a secret panel inside the lid which reveals the Golden Book of the Tall Knight. Meanwhile, in the Red Bedroom, the Friendly Ghost says he is scared stiff of the Tall Knight. But only the Tall Knight can help now. He shuts his eyes and mutters a magic spell to summon him up. The room starts to shake and shiver and far off there is a sound like thunder.
Teaching content will be drawn from the following:
Sight vocabulary    plot words and phrases Programme 8 recap: a hawk to hunt treasure, a dark old staircase winding up and up, wagging his tail, lifted the lid, thick stick, nasty smile
Programme 9: bank, belong to, enjoy,  interested in, museum, snuffling, hunting, shake and shiver Phonics - analysis and blending    initial consonant blend tr Tracy, trying/try, treasure, (trust), (tree), (tremble) Phonics - analysis   initial consonant blend str strange, (strong), (straight), (struggling) Morphemic structure compound words something, any​thing, (someone), (anyone) Language patterns   common phrases all my life, scared stiff, head over heels, makes a change
A choice of language and reading activities
· Use the plot words gathered so far for sorting according
to initial sounds, endings, singular/plural.
· Ask the children what they think about Miss Hawk
now, particularly in the light of what the Friendly Ghost
says: 'You have good in you, but now you are bad'. This
should provide a good discussion on mixed motives.
· What did Tracy feel when she found herself in the back
of the van after Bunce had run onto the bank at the side
of the road? Ask the children to put themselves in
Tracy's place and to imagine what thoughts were run​
ning through her mind. Perhaps they could write her
thoughts down from the appearance of the Tall Knight
to where she and Towser head back to Dark Towers.
· Discuss magic spells like the one the Friendly Ghost
uses to call up the Tall Knight. What is special about
them? Make a collection of magic spells for different

occasions, and get the children to make up their own.
· Draw an enormous tree to accommodate all the tr
words that children can think of. Perch the words on the
branches as if they were birds. Practise blending with tr
words.
· Remind the children of the words beginning with st that
were featured in Programme 2. Then go on to words
beginning with str-. Make a collection of str words on
tie-on labels and put them on a long piece of string,
labelling it, 'Our strange string full of str- words'.
· Play a compound word card game. Use two different
coloured pieces of card and put the first half of each
word on one colour and the second half on the other
colour. Shuffle the 'second halves' and put them in the
middle and deal out the 'first halves'. Children draw in
turn from the pack and try to match up the parts. The
child with the greatest number of completed words
wins, of course. As a variation, all cards could be placed
face down on the table, as in Pelmanism, making it a
memory game. Encourage children to make up their
own sets of cards.
· Write the word halves and stick them on wooden bricks,
in the same way as for -ed (as suggested in the notes for
Programme 5).
· Look at the list of common phrases (see Teaching
Content above) and ask children what each of them
means. Make a note of their replies and write out the
common phrases on stand-up cards with the best defini-tions written on the back with the child's name under-neath as the 'author'.

· Act out short sketches to illustrate the meaning of some
of the common phrases. Add others that the children
suggest. Some children may like to illustrate the phrases
with drawings.
· Examples of oral and written comprehension:  How
does Miss Hawk try to 'get round' Edward? Why didn't
Miss Hawk want to ask Edward's father about the
Golden Book of the Tall Knight?  How does Miss
Hawk's name suit her? Can you describe what hap-pened in the Old Tower in sequence? What do you
think will happen next?
The clue song
What's the sentence All about?
Have a guess. 
Still in doubt. 
Look at the letters And check it out.
With a word 
Still in doubt? 
The main thing is To have a go!
What a word!
But don't take fright.
Have ago.
You might be right.
Look ahead. 
Look behind. 
See what clues 
You can find.
Use your head. 
Think it out.
	Language enrichment
• Follow up Miss Hawk saying 'I must have that book' with work on must and indirect speech. Practise this in groups of three: 1st child (with emphasis): 'I must find my pencil'. 2nd child (pretending they haven't heard and turning to 3rd child): 'What did she say?' 3rd child (without emphasis): 'She said she must find her pencil'. Ask the third child to report what is said in an impa​tient, patient, loud, quiet, slow, or polite tone of voice.
	• Add to the collection of words about Towser. Using as many words as possible in the past simple tense, (e.g. growled), ask the children to write a description of Towser and what he did in the story. 
• Talk about how Chapter 9 is divided into different scenes which take place in different places in and around the house. Read the chapter, and wherever there is a change of scene, ask the children where it is taking place, using the ground plan in the pupil pull-out section as visual back-up.


10 The last laugh   29 November, 2 December
Synopsis
Back at Dark Towers, Tracy convinces Lord Dark that she is not a thief, and he 'phones the police. In the Old Tower, Miss Hawk snatches the Golden Book from Benger and runs down to her car. The Friendly Ghost is shaking and shivering at the coming of the Tall Knight. In the Old Tower, which is also shaking, Benger and Bunce are scared stiff, but they rush after Miss Hawk to get the book back. They are struggling with her when Edward and Tracy and Lord Dark run out of the house, just as the Tall Knight himself comes round the side of the house, his footsteps like thunder. The three crooks run off in diffe​rent directions but are foiled by the Tall Knight, just as the police arrive on the scene. Tracy gives the Golden Book of the Tall Knight to Lord Dark who says that Dark Towers is now out of danger, thanks to her and the Tall Knight. The ghosts of Dark Towers have the last laugh.
Teaching content is drawn from the following:
Sight vocabulary   plot words and phrases
Programme 9 recap: bedclothes, the hunting hawk, hunt
you down, secret panel, lid, strange words
Programme 10: you've got it wrong, snatched, muttering,
forget the rest, struggling, tall as a giant, in different
directions, escape, the last laugh.
Phonics - analysis   initial digraph th (unvoiced)
(revision)
thunder, thief, thank/s, things, (think)
Morphemic structure   building up endings from a base
word (revision)
snatch/snatching/snatched,  shiver/shivering/shivered,
wish/wishing/wished, vanish/vanishing/vanished
Language conventions   punctuation (revision)
notion of a sentence, use of capital letter, full stop and
question mark
A choice of language and reading activities
· Ask children to tell you in their own words what
happened in the last episode as the action speeds up.
Develop on this by asking what they imagine happened
to Dark Towers and to each character afterwards,
including the two ghosts.
· Explain the procedure for 'phoning the police in an
emergency, and the importance of explaining clearly
what has happened and giving details of the address.
Act out the scene where Lord Dark 'phones the police.
What would he have said and how would the police
have replied? Try this using toy telephones, recording
the conversations and writing them up in play form.
· Encourage speculation on different endings to the story,
writing an account of 'What would have happened
if ... Lord Dark hadn't trusted Tracy and 'phoned the

police . . .' if the Tall Knight hadn't come ... if the police hadn't arrived in time . . .'
· The Tall Knight is described as being 'tall as a giant, his
footsteps like thunder'. Ask for other phrases which
compare things to describe them, using both forms
'as ... as' and 'like'.

· What does 'having the last laugh' mean? Is it a good
ending for the story?
· Go back over the story, using chapter headings to see if
the children can remember the plot of each chapter.
· Ask individual children to imagine they are Miss Hawk,
Lord Dark, Benger, or Bunce and to retell the story
from their particular point of view. This will demons​
trate how a story or event has as many versions as there
are people involved.
· Go over the words of the 'Song about th sounds' printed
below. Leave out the target words at the end of the lines
for the children to say themselves.
· To practise building up endings from a base word, make
a wall display of action words in the plot under the
heading 'These are all words that we have built up', e.g.
look in the  centre,  surrounded  by  looks,looking,
looked. Introduced irregular endings with words like
forget, which produces forgets, forgetting, forgotten, and
forgetful.
· Revise the use of punctuation with the Punctuation Song
(and question mark) in the notes for Programmes 1 and
5. Write out some sentences from the pamphlet on the
board, such as 'Tracy sat up. What was she doing in the
van?' (from Chapter 9) and get the children to 'talk you
through' the punctuation that is needed.
· Examples of oral or written  comprehension:  Dark
Towers was in more than one kind of danger. Can you
say what they were? Why do you think Lord Dark
decided to trust Tracy and 'phone the police? Why was
the Friendly Ghost afraid of the Tall Knight? What did
you feel about the ending of the story? Which part of
the story did you like best? Can you say why?
Part of the 'Song about th words'
Dog Detective is chasing th. What a wonderful thing! When it comes to catching thieves Dog Detective is King!
Whenever he thinks It's that sound again. Whenever he sees a thief It's that sound again.
It's no wonder
When he hears thunder It's that sound again!
	Language enrichment
• Practise the past perfect tense by asking children to complete sentences like: 'Miss Hawk had just got into her car when . . .  (Benger and Bunce opened the door).' 'They had just eaten their lunch when . . .' Ask them to repeat the complete sentences. Then say to them 'I called at your house yesterday but you weren't in. Where were you?' expecting answers like 'I had gone  shopping/to  the  library/to  my friend's  house". Let the children ask each other round the class 'Where were you?' to which the answer must be in the past perfect tense.
	• Use multiple-choice answers for comprehension. Use the pamphlet for questions that review the story, e.g. Chapter 1 is called: Dark Towers in danger, or Dark Towers is danger, or Lord Dark is in danger. 
• Taking the sentence 'But all round the house there were strange sounds', as a starting point, ask the children what sort of sounds they remember hearing inside Dark Towers. What kind of sounds can they hear when lying awake at night? This could lead on to a collection of sounds made by things (e.g. a clock) and by people (e.g. whispering), and animals (e.g. growling).


Project work on houses
The house in the story of 'Dark Towers'
Project work on houses could start with the children collecting information on the house in the story. What can they say about its appearance? Do they think it looks a ghostly place? What does each room that we see look like? How are these rooms different from modern rooms (e.g. higher ceilings, larger floor areas, different kinds of windows and doors)? The artist's cutaway view and the ground plan of the house in the worksheet section on p.11 - 14 gives the topography of each room or place mentioned in the story.
Part of the wild garden used to be the kitchen garden, supplying the house with fresh fruit and vegetables. Ask the children why old houses nearly always had kitchen gardens.
Lord Dark's Work Room used to be the scullery next to the kitchen. See if the children can describe the kind of work that Lord Dark does there.
The Kitchen has a huge Victorian kitchen range on one side and a traditional large kitchen table in the middle. Ask the children if they can think why kitchens in old houses were so much bigger than modern kitchens. 
The Great Hall is 15th century in origin, though 'vandal​ized' in Victorian times when the panelling and minstrels' gallery were taken out and the ceiling lowered. There is a large stone fireplace and a number of family portraits in the room. Ask the children what sort of family activities would have taken place here in the past. 
The Red Bedroom's main feature is the fine Jacobean four-poster bed with inlay from a later period. Can the children guess why four-poster beds with heavy hangings were popular at the time?
The Old Library is not the original library in the house. How is a library in an old house different from the libraries that the children are used to? 
The Old Coach House has two 19th century coaches in it: the smaller one is a brougham and the larger one is a more unusual coach thought to be a britschka. 
The Old Wall is crenellated and 14th century in origin. It is a rare example of an existing curtain wall round a manor house. It was almost certainly not built for defensive purposes, but simply to mark the boundary of the garden. The Old Tower is 14th century in origin and has a crenellated wall round the top. The roof of the original 14th century house was lower and the Tower gave a 360° view over the surrounding countryside. Ask the children why they think towers were built and why they had a crenellated wall round them.
The Folly is a 19th century addition at the end of the old wall. It's not a fanciful folly, so it might be an idea to get hold of pictures of other follies to illustrate the origin of the name!
Development of houses
Work on the development of houses could start either from very earliest times, looking at caves and other pre-historic shelters, or from the Middle Ages, looking at thatched cob cottages, fortified manor houses, timber frame houses, larger and more formal Jacobean and Georgian houses, the more ornate Victorian houses, through to modern houses and blocks of flats. There is, of course, a large difference between houses for the rich and the poor.
Houses have changed throughout history to meet changing needs. Why, for instance, do children think that blocks of flats were built in cities? The development of

houses could be displayed as a frieze or as a sequence of models. This could be extended to a study of the function of different rooms. A visit to a building site will show how a house is constructed today.
Conservation of old buildings
The fact that Dark Towers is badly in need of repair can be the starting point for a study of the conservation of buildings. Make a list of old buildings in your neighbour​hood and find out if any of them are in danger of demolition. If possible, place them on a map of the area, so children can see any pattern of settlement that still remains. Old buildings of interest can include churches, houses, castles, towers, follies, cottages, local landmarks, barns, water-mills, and old industrial buildings such as factories. Ask the children to work out the function of each. What clues help to tell you the age of a building? Look out for doors, windows, roofs, building materials and design. Your local civic trust or conservation group will be glad to give any help they can.
If you are interested in finding out more about the National Trust, it produces leaflets on its work which are available free from: The National Trust, Junior Division, The Old Grape House, Cliveden, Taplow, Maidenhead, Berks.
Conservation of the environment
A study of old buildings could lead on to conservation of the environment in general, ranging from litter, salvage and recycling schemes to preservation of the countryside. A project on litter, recycling and energy-saving might be a more practical starting-point for work on conservation for seven year olds than conservation of old buildings.
Different types of houses
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Many children would also enjoy making clay models of different types of houses. A look at different types of house could lead on to a study of animal homes.
Make a collection of different types of houses with drawings and descriptions, e.g. castles, detached houses, semi-detached, terraced, flats, caravan, prefabs, huts, cottages, houses on stilts in water, houseboats. Ask the children to think about the way in which climate affects the appearance and construction of houses. A lot of craftwork could be based on this interest in different kinds of houses, particularly 3D work using small boxes stuck together to form the rooms of a house with scale furniture inside.
Project work on houses (Contd)
Children's own homes
A lot of work can be done based on children's own homes, although comparisons are, of course, a sensitive area. If it is appropriate, children can draw cutaway views of their homes, labelling the rooms and drawing the furniture. Younger children would probably find it easier just to draw the exterior of their home. You could put all the finished drawings into a giant display on the neighbour​hood, adding pictures of all the old buildings as well.
Visits
Avoncroft Museum of Buildings, Stoke Heath, Broms-grove, Worcs. B60 4VR. Tel: 0527 31886 
The Weald and Downland Open Air Museum, Singleton, Chichester, W. Sussex. Tel: 024363 348. 
Ulster Folk and Transport Museum, Cultra Manor, Holy-wood, Co. Down, N. Ireland. Tel: 023 17 5411 
Beamish North of England Open Air Museum, Beamish Hall, Stanley, Co. Durham. BH9 ORG. Tel: 0207 31811. 
Ironbridge Gorge Museum, Ironbridge, Telford, Shrop​shire, TF8 7AW. Tel: 095 245 3522. 
Museum of East Anglian Life,  Stowmarket,  Suffolk. Tel: 044 92 2229.
Welsh Folk Museum, St Fagans, Nr Cardiff, Wales. Tel: 0222 569441.
Ryedale Folk Museum, Hutton-le-Hole, N Yorkshire. Tel: 750 15367.
The Black Country Museum, Tipton Road, Dudley. Tel: 021 557 9643.
All these museums have collections of old buildings reconstructed on an open-air site and many have demon​strations of traditional crafts. It is usually essential to book beforehand when taking a school party. Many local museums have a section on local houses and certainly all

have collections of everyday household things from the past. For visits to local places of interest the most compre​hensive publication is Historic Houses, Castles and Gar​dens in Great Britain and Ireland, published annually by ABC Historic Publications, Oldhill, London Road, Dunstable, Bedfordshire (Tel: 0582 600111).
Books    (* suitable for teachers)
Houses and homes
adler, I. and r. Houses (Reason why) Dobson, 1974. op. cocke, C. Houses and homes Macdonald, 1976. *girouard, m. Life in the English country house Yale U. P., 1978; Penguin Books, 1980. 
goodall, j.s. The story of an English village Macmillan, 1978.
graham-cameron, m.g. Home sweet home Dinosaur Pub​lications for The National Trust, 1980. 
janitch, V. Dolls' houses and dolls' house families Pelham, 1976.
mcphee gribble publishers, Constructions: big things to make Kestrel and Puffin Books, 1978.
pluckrose, h. Houses Mills and Boon, n.e. 1978. 
read, B. Building a house and How your house works 2 vols. Transworld, 1971.
tyler, J. ed. Houses and homes Usborne, 1978. Homes and houses (Starters) Macdonald, 1973. Conservation of the environment
constant a-m. Waste not, want not Burke, 1976 - 1977. Several titles.
williams, d.l. and anglesea, d. Projects in conservation Wayland, 1979.
simmons, g.e. and keen, d.h. What on earth are we doing? Ladybird Books, 1976.
Other topic areas
Knights and armour
The Tall Knight in the story will interest many children in the topic of knights and armour. Knights were mounted soldiers who were supposed to follow the code of chivalry with its emphasis on courage, courtesy and defence of the weak. Often, of course, they were only interested in fighting and plunder. Both knights and their horses needed protective covering. A knight in the 14th century would have worn plate armour, including a helmet with a visor, gauntlets, breastplate and spurs. A horse would often have armour, too, particularly around the head and chest. The Tall Knight's armour is loosely based on 14th century plate armour. You could make helmets with visors or even a whole suit of armour out of card and tinfoil.
Interest in knights and their armour might lead into heraldry and its origin as means of identification in battle. Children could make up an imaginary coat-of-arms for themselves or the Tall Knight. Many local museums have one or two suits of armour and heraldic devices on display.
Books
hindley, j. Knights and castles, Usborne, 1976.
macaulay, d. The castle Collins, 1977.
Ralphs, d.h. Heraldry F. Watts, 1973; Piccolo, 1974.

*rudorff, r. The knights and their world Cassell, 1974.
op.
Rutland, j.p. Exploring knights and castles Ward Lock,
1978; Piccolo, 1978.
Family trees
In Episode 7 of the story, the clue centres round the Dark Family Tree in a book. This will obviously be a new idea to most children and will be explained in the relevant teaching section. You could develop the idea of genera​tions, and draw a family tree branching out like a real tree. We have chosen the type of family tree that starts at the bottom and branches upwards, to make the analogy with a tree clearer. You could start off with the family tree of the present Royal Family. Children could draw their own pictorial family trees, but only if they themselves want to.
Books
*colwell, S. The family history book Phaidon Press, 1980.
iredale, d. Discovering your family tree Shire Publica​tions, n.e. 1980.
mander, m. Tracing your ancestors David and Charles, 1976. op.
*steel, d. Discovering your family history BBC, 1980. steel,  d.j.  and taylor,  l.  Family history in schools Phillimore, 1973.
Early library skills
This section was written with the help and advice of Lesley Harmes, Children's Librarian, Acton, London W3.
Much of the story of Dark Towers is centred round books and features the Old Library, so it seemed a good idea to set the teaching section in a library and encourage chil​dren to become more independent readers by developing early library skills.
Organization of knowledge in libraries
Faced by a large collection of books, young readers usually don't know where to start and are often discour​aged. It is important for them to understand that books are divided into different sections according to what they are about, i.e. there is some organization of knowledge. The most important basic distinction is, of course, be​tween fiction and non-fiction, which many children's libraries label as 'story books' and 'information books'. It might help children to understand how knowledge is organized into divisions and sub-divisions if you drew a 'family tree' (linking in with the story of Dark Towers) starting off with 'books' at the bottom of the tree, and sub-dividing into 'stories and poetry' and 'information books'. The 'branch' of information books can be further divided into different subjects, e.g. natural history, which can in turn be sub-divided into, say, plants and trees. Children may point out that story books can also be divided in this way, into science fiction, adventure, etc., but these are themes or types within fiction, not like the formal arrangements or divisions within non-fiction. This discussion on categorization of non-fiction by subject could usefully lead on to wider definitions of subjects. For example, information on houses might be under the heading of 'Homes', 'Buildings', or 'Architecture'.
How to find what you want in a children's library
Ask your local children's librarian to talk to the children about the library and how to find what they want. The following information on children's libraries should, of course, be modified according to the age and ability of the audience.
Fiction is alphabetically arranged by author's surname. There is a main sequence of fiction, together with smaller sequences for different ages/reading abilities, which may be colour-coded. Picture books are always separate, and not arranged in alphabetical order. There may be separate bays for poetry, short stories, ghost stories, myths and legends, classics and science fiction. 
Non-fiction is in classified order, usually based on a simplified version of the Dewey System. The number on the spine of each book is a symbol representing a subject so that books on the same or related topics are found together on a shelf.
Reference collection: Most children's libraries have a small selection of children's reference books. 
Catalogues will be in varying forms. There is an author catalogue, which may include both fiction and non-fiction; a title catalogue, usually only for fiction; a classified catalogue, which lists books under subjects, using their numbers as indicators; or a dictionary catalogue, where subjects (indicated by words), authors and titles are in one sequence, which is much easier for children; and a subject index, an alphabetical list of subjects with corresponding class number.

The 'naming of parts'
Many young readers are not familiar with the different parts of a book, so it's useful first of all to name the different parts, looking particularly at the title and the name of the author on the spine and front cover. For younger readers, it's often necessary to explain that a book is written by a person called an author who has a first name and a surname, and that the book is arranged alphabetically by the author's surname. Inside the book, point out the contents list, explaining its purpose and relating it to the chapter headings. For older children, point out the index, explaining its purpose, and how it is arranged alphabetically.
Alphabetical order
This is vital to the organization of all books and cata​logues. Most children of lower junior age will start at the beginning of the alphabet and go all the way through until they reach the letter they want, instead of realizing that the letter m, say, is in the middle of the alphabet. The general position of letters in the alphabet takes some time to learn to use, but children can be motivated by seeing how much time they save in getting the book they want. Using a dictionary or word-book in class gives constant practice in alphabetical order, of course. It is also useful to have a copy of the alphabet both in the classroom and in the school library for reference.
Interpreting the title
In the case of fiction, many titles are now obliquely descriptive of the contents. For instance, Dark Towers doesn't tell you that the story is about ghosts, but it strongly suggests a mystery. Encourage children to be​come 'reading detectives' in finding out what a book is about. With non-fiction, they should check out the con​tents table and perhaps the index. With fiction, the title and cover picture will give a general idea (but warn children that they are sometimes misleading). The blurb will give a clearer idea, though the language level and tone of the blurbs of many children's books makes it obvious that they were written for adult buyers. Probably the best advice to children is simply to read the first page!
Matching the book to the reading purposes
With fiction, the main reading purpose is to enjoy the story, of course, so short reviews by children themselves would help others to decide which books appeal to them out of the large and perhaps overwhelming choice avail​able to them. Keep a 'Try this' box in the classroom, with books and their reviews inside. Children who can't write easily might prefer to tell a small group or the class about a story they had enjoyed (or tape-record it for future use). Whenever you can, encourage children to give reasons for their opinions.
With non-fiction, the most important thing is for children to decide what information they want before they start looking for the book to supply it. What subjects do they want to find out about and for what reason? If they just want to find out more about a subject, then a general book would be right, but if they want to find out specific facts or explanations, then the search for the right book has to be narrowed down.
Vocabulary list from the Dark Towers pupil's pamphlet
Please note that this is not a comprehensive vocabulary list: it only gives the words relevant to the main teaching points covered in the series.
Initial consonant digraphs
wh-
what
what's
whatever
wheel
wheels
when
where
whined
whining
who
whose
why
th (voiced)
than
that
that's
the
their
them
then
there
there's
they
they've
this
those
th- (unvoiced)
thank
thanks
thick
thief
thieves
thing
things
think
thought
thousand
thunder
Initial consonant blends
tr-
Tracy
Tracy's
treasure
tree
tried
trouble
trust
try
trying
st-
staircase
stairs
standing

stared
staring
started
stay
stealing
stick
sticking
stiff
still
stone
stood
stop
stopped
stories
story
stuck
studded
stuff
str-
straight
strange
strong
struggling
Vowel combination
-ow-
Brown
down
growled
how
how's
now
power
tower
towered
towers
Towser
Magic e (with i)
alive
hide
life
like
mine
nice
side
smile
time
Silent letter k
knew
knight
knight's
know
knows
gh-
ghost
ghostly

ghosts
Morphemic structure
-ing
beginning
buzzing
chasing
coming
doing
falling
getting
giving
going
happening
haunting
having
helping
hiding
hunting
looking
moving
muttering
reading
running
setting
shaking
shivering
snuffling
sorting
standing
staring
stealing
sticking
struggling
talking
trying
turning
wagging
waiting
wanting
watching
whining
winding
working
-ed
arrived
asked
belonged
counted
grabbed
growled
happened
haunted
laughed
lifted
liked
looked
moved
muttered
opened

picked
pulled
pushed
saved
scared
shivered
shouted
showed
smiled
snatched
sneezed
sounded
stared
started
stopped
surrounded
talked
towered
tried
tumbled
turned
used
vanished
wagged
walked
wanted
whined
Compound words (without hyphen)
anything
anywhere
everyone
everything
someone
something
sometimes
somewhere
Elision
with is
he's
how's
it's
she's
that's
there's
what's
with not
can't
didn't
doesn't
don't
haven't
mustn't
shan't
wasn't
won't
wouldn't
Questions to go with the drawing and plan of 'Dark Towers'
Chapter 1
Find where Tracy first sees Edward.
Where did she go after that?
Where was the picture that started to shake?
What did the voice say?
Chapter 2
Where was the van belonging to Benger and Bunce?
Where  did  Towser  run  off to  inside the house?
What did Tracy and Edward see when they found Towser?
Chapter 3
Book Room . . . four up, four along, inside, four from the end, four from the top.
Which room on the plan must be the Book Room?
What  do  you  think the   rest  of the  clue means?
Find where Tracy and Edward were when they heard footsteps outside the door.
Chapter 4
Fill in the missing letters.
go w ere old w eels w nt rou d
Why did Edward think the clue meant the well? Find the well on the plan.
What did you think the Friendly Ghost meant
when he said:
Beware of two bees buzzing together? Beware of a bird with a brown feather.
Chapter 5
What  were  the  three  different   kinds  of wheels that Tracy and Edward thought of?
Find the Old Coach House on the plan. What did it look like inside?
Why do you think Bunce put something in Tracy's pocket?

Chapter 6
Look at the plan. How would Edward have got from the Old Coach House to the Red Bedroom?
Why did he go there?
Find the old wall and the Folly.
Why did the clue lead Edward to the Folly?
Chapter 7
What did the old legend say?
The Tall Knight's clue to the treasure leads to a place that is square and goes up and up. (Clue: take one letter out of Towser)
Find the place on the plan.
What do you think will happen next?
Chapter 8
Find the place where Edward talked to his father. What did he want to know?
Why did Lord Dark not understand what was happening?
Where was Tracy taken? Where was Edward taken?
Chapter 9
Look at the plan and write down the names of places where Tracy and Edward found each of the four clues in the story.
Work this out with a friend, using the book of Dark Towers to help you.
What do you know about Miss Hawk now?
Chapter 10
Where was Tracy and where was Edward during the very last part of the story?
What were they doing?
What happened to everyone in the story at the end?
What do you think will happen to Dark Towers?
LOOK AND READ
238N
Autumn 1983

©British Broadcasting Corporation 1983
First published 1981. Reprinted 1983.
Published at the request of the School Broadcasting
Council for the United Kingdom by the
British Broadcasting Corporation
35 Marylebone High Street. London W1M 4AA
Printed in England by Yale Press. Norwood. London.
ISBN: 0 563 323426
